Part 3


27     Auditing provision - section A: Gathering information 
Before you start looking at any one ethnic group or call a meeting of any specific group, collect the data in questions A1 to 8. If you do not have the information for any particular question, leave it blank, but do think whether this information is worth collecting. And if so, do!
Date: 
Person(s) compiling the data:
A1  What ethnic groups are represented in the school? What is the percentage of each?
A2  Which languages are spoken by children in the school? Give a rough percentage of

       each.
A3  To which religions/faith communities do the children in the school belong? Give a 

       rough percentage of each.
A4  What is the breakdown of the Special Needs Register by ethnic group? Percentages of 

       each category are better than numbers if possible.

	Ethnic group
	Teacher concern
	School Action
	School Action +
	Statement

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


A5  If there is a gifted and talented register, is any ethnic group significantly over or under

       represented? In which respects? Do you know why?
A6  Do patterns of attendance vary considerably between ethnic groups? Put down 

       numerical evidence if so.
A7  Do patterns of poor behaviour or exclusion vary between ethnic groups? Put down 

       evidence if so.
A8  What is the attainment/progress level of each ethnic group where your school has 

       more than a few individual children?
How you do this may depend on what attainment data you collect, and how, but it is suggested you should summarise this for reading comprehension, writing and maths as a minimum. It is helpful to break it down by year group if possible. You could have one of these sheets for each ethnic group, for which this is one possible format, or devise a similar chart for each subject. Make sure that the results are easy to read.
Ethnic group
Subject:
	Year group
	Cohort size
	Number in ethnic group
	%age of group attaining expected level or above
	%age achieving one or more steps progress

	Yr 1
	
	
	
	

	Yr 2
	
	
	
	

	Yr 3
	
	
	
	

	Yr 4
	
	
	
	

	Yr 5
	
	
	
	

	Yr 6
	
	
	
	


Subject:
	Year group
	Cohort size
	Number in ethnic group
	%age of group attaining expected level or above
	%age achieving one or more steps of progress

	Yr 1
	
	
	
	

	Yr 2
	
	
	
	

	Yr 3
	
	
	
	

	Yr 4
	
	
	
	

	Yr 5
	
	
	
	

	Yr 6
	
	
	
	


Subject:
	Year group
	Cohort size
	Number in ethnic group
	%age of group attaining expected level or above
	%age achieving one or more steps of progress

	Yr 1
	
	
	
	

	Yr 2
	
	
	
	

	Yr 3
	
	
	
	

	Yr 4
	
	
	
	

	Yr 5
	
	
	
	

	Yr 6
	
	
	
	


IMPORTANT Do not include comments on this sheet. As it forms the basis of discussion at the start of Section B, make several copies of Card A, suitably completed.

28/29     Auditing provision - section B: the provision a school makes
IMPORTANT: Before completing this section as a group, give each person involved a copy of Section A completed as fully as possible and spend a few minutes discussing any patterns which you see. Try and agree a few points in the box below. Remember, though, that there are all sorts of reasons (set out on pp 47 and 48) why one should treat such data with caution. It is important to recognise that in many of these areas schools will already be making good provision. In other areas, change may not be possible or may not be a current priority. But asking these questions should help to see what could be done and to decide what is appropriate. Just look for patterns at this stage, rather than justifying or criticising what the school does.
Those involved:
Date:

	Some initial comments of the group about the data in Section A:



Staffing and governors
B1  To what extent does the staff and governing body include members of different ethnic 

       and language groups, especially those represented in the community?
B2  What is the status and role of members of staff from different ethnic groups?
B3  How are support staff used? Both bilingual and other EMA staff, if applicable? 

       For example do they withdraw children, work on a partnership model, or a mix?
The curriculum and teaching
B4  Do all children have access to the full range of the curriculum? If children are

       withdrawn from class which subjects/activities do they tend to miss?
B5  Which teaching approaches are adopted to help children to develop fluency and 

       confidence in speaking and listening in Key Stage 1? Is bilingual support offered, 

       where possible?
B6  Which teaching approaches help children to develop greater confidence and 

       understanding of more complex language structures in Key Stage 2? How is extra  

       support given to bilingual learners?
B7  What is the school’s approach to grouping? Is this the same for all subjects?
B8  What specific resources are available which can help to raise the attainment of 

       minority ethnic/bilingual children? Provide two or three examples.
Assessment and support
B9  What mechanisms are there for the school to track children’s progress? Are targets 

       set on an individual, a group or a class basis?
B10 How does the school decide whether young bilingual children whose progress is a 

        cause of concern have special educational needs or are in the early stages of   

        learning English?
B11 Does the school make specific provision which could help to raise levels of 

        attainment of minority ethnic/bilingual children? (such as study support, or lap 

        tops available for home use)
B12 How are gifted children identified? How are talented children identified? Which 

        talents are included?
B13 Who is involved in the process of identification of gifted and talented children?  Who 

        is informed? Does this include bilingual staff, parents and/or the children themselves?
B14 What specific provision is made for children identified as gifted and talented? For all 

        of these, do children from particular ethnic groups not make use of this? Can it be 

        made more accessible?
        within the curriculum?
        outside school hours?
        off-site?
Pastoral care
B15 How does the induction process deal with questions of language, culture and prior  

        attainment? For example, does the school find out about what prior experience of 

        school new arrivals have and their knowledge of languages other than English?
B16 How does the school show sensitivity to religion and culture in terms of:

        dress/uniform?
        diet?
        religious festivals?
B17 How are concerns about non-attendance or poor punctuality addressed? Does this

        vary between different ethnic groups?
B18 How are concerns about behaviour addressed? Does this vary between different 

        ethnic groups?
B19 How does the process of transition to other schools show sensitivity to questions of 

        language and culture?
Helping parents to support their children
B20 How does the school liaise with parents? eg is written translation or spoken 

        interpretation offered, both at parents’ evenings and when there are concerns about 

        a child’s progress?
B21 How does the school encourage parents to support their children? For example, by 

        explaining teaching methods, the content of the curriculum and homework and how 

        parents can best help?
	Action points
It is suggested that you include here any action points that the group thinks are worthy of further consideration.

	Possible action points
	Timescale
	Who?

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


30     Auditing provision – section C: exploring the needs of a particular 

         language/ethnic group
Sections A and B were about the school. Section C focuses on one particular language/ ethnic group. You may therefore need to complete more than one of these for a school. Read pp 51 and 52 again before you start on this process, especially the points about who to involve. Remember that for many of these questions the answer may be complicated, as communities are often more varied than one thinks.
Those involved in the audit:
Date:
	Which language/ethnic group?
How many children does this involve?
Percentage of school roll:


C1  What language(s) do most of the parents speak? Are there different dialects?
C2  Which language(s) do the children speak at home? In which language are they most  

       fluent?
C3  What is the school’s attitude to the child’s home language? eg classes in that 

       language, bilingual texts. Provide two or three examples.
C4  What is the religion of the children? Which religious and cultural traditions, festivals 

       and practices are most important?
C5  How settled is this language/ethnic group and what are the patterns of migration ? For 

       instance, are most parents first, second or third generation in England? What prior 

       experience of education do most parents have, either abroad or in England?
C6  What are the patterns of employment and unemployment among parents?
C7  Have parents expressed strong views related to gender, for example on dress or on 

       sex education? How does/can the school find out about and respond to these?
C8  Have parents expressed strong views related to Religious Education and collective 

       worship? How does/can the school find out about and respond to these?
C9  Recognising the dangers of generalization, what particular strengths do many of this 

       ethnic group bring? (such as high aspirations, a strong sense of values, a strong 

       work-ethic)
C10 How does/can the school build on these? Provide two or three examples.
C11 Recognising the dangers of generalization, what possible barriers to high attainment 

       do many of this ethnic group have? (such as poverty, health, racism, high numbers of 

       asylum seekers or refugees)
C12 How does/can the school help to break down these barriers? Provide two or three 

        examples.
	Action points
It is suggested that you include here any action points that the group thinks are worthy of further consideration.

	Possible action points
	Timescale
	Who?
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