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I am intending to open discussion about four areas where I believe that the agenda for primary education, and for teacher educators working in the primary phase, needs to be developed.  These are:

· spiritual, moral, social and cultural development;

· professionalism;

· pedagogy; and

· expertise.

These notes are some of the ideas which I hope will provide material to reflect on both during the session and subsequently.

**

'Leadership in changing times means holding two ideas together – the relationship between our values and the environment we face. If we only think about our own values, we end up facing inwards; if we only think about the environment we operate in, we end up being reactive.' (Husbands)

**

Using Hargreaves' analysis of key aspects needed in a knowledge economy, I highlight (Eaude, 2011, p 175) that teachers should:

	As catalysts,
	· promote deep cognitive learning;

· learn to teach in ways they were not taught;

· treat parents as partners in learning;

· build a capacity for change and risk;

· foster trust in processes.

	As counterpoints,
	· promote social and emotional learning, commitment and character;

· develop cosmopolitan identity;

· work and learn in collaborative groups;

· forge relationships with parents and communities;

· preserve continuity and security.

	As casualties, avoid the temptation to:
	· coach children to memorize standardized learning;

· learn to teach as they are told;

· work harder and learn alone;

· treat parents as consumers and complainers;

· respond to imposed change with fearful compliance.


(drawn from Hargreaves, 2003 pp. 15, 45 and 59 respectively)

Five aspects of aspects of pedagogy especially important in the primary years are:

· the centrality of  learning relationships, as indicated by the TLRP, (2006), especially for young children and for those with less experience or confidence;

· the intimate link between cognitive and affective development, again especially for those with less experience or confidence;

· we often underestimate what children are capable of, re-affirming the importance of a broad and balanced range of opportunities, not just because being an educated person would seem to imply a breadth of knowledge and experience, but because this helps to identify and develop hidden talents;

· the vital but counterintuitive insight, set out in the 1985 White Paper and constantly and brilliantly affirmed in the Cambridge Review that, even if literacy and numeracy are to be paramount in judgments about successful teaching- and I think this is by no means a given – more emphasis on these may not be the best way to achieve higher standards, at least in the longer term;

· teachers in the primary years are not concerned only with the development of skills, but with their application, and probably more importantly helping to establish -or re-inforce existing- attitudes and dispositions towards learning.

These are important for all children, but especially those for whom school learning does not come easily, because of their experience before or out of school. 

**

Glaser (1999, pp. 91-2) makes six generalisations about experts;

1 Experts' proficiency is very specific, which derives from the specialised knowledge that drives their reasoning, though some task domains may have transferable forms of expertise.

2 Experts perceive large meaningful patterns, with 'pattern recognition occur(ring) so rapidly that it appears to take on the character of intuition.' (p 91).

3 Experts' problem solving entails selective search of memory or use of general problem-solving tactics, with an 'efficiency that derives primarily from their knowledge being structured for retrieval, pattern recognition and inferencing.' (p 91)

4 Experts' knowledge is highly procedural and goal-oriented since their concepts are bound to procedures and the rules and conditions for their application, and closely tied to the goal structure of a problem.

5 Experts' knowledge enables them to use self-regulatory processes with great skill, which enables them to step back at appropriate points and observe their solution process and the outcomes of their performances. Their self-awareness is shown in the allocation of attention and sensitivity to information feedback, which may slow them down in the initial encoding of the problem, though they are likely to be quicker overall.

6 Experts' proficiency can be routinised or adaptive, such that, under some conditions, maybe most, experts' performance becomes routinised, efficient and accurate, but they are able to adapt and exercise opportunistic planning.

**

While the different elements of domain, craft and personal/interpersonal knowledge are closely interlinked, it may be helpful to identify key elements of each in relation to the primary class teacher. In terms of domain knowledge, this may highlight:

· depth and breadth of subject knowledge, though the  level needed seems likely to vary according to the children's age, prior experience and level of attainment;

· the ability to enable children to make links between different 'subjects' and domains of their experience, both in and out of school;

· the need to balance a wide range of objectives, both across different aspects of children's development and in the short- and the long-term;

· ways to develop attitudes, dispositions and values, as well as skills.

Craft knowledge is harder to identify but would seem to encompass both deliberate and in-the-moment decisions, emphasising aspects such as:

· sensitivity to prior experience and out of school interests of the class to aid planning;

· planning which is both detailed and flexible, providing a broad and balanced range of experiences and activities appropriate to children's needs and stages of development;

· adoption of a wide and varied range of versions of teaching to enable children to have access to different ways of representing and understanding experience, both individually and in groups of differing sizes;

· scaffolding the differing needs of learners through ways of grouping selected according to aims and objectives, or what might be called differentiated differentiation;

· monitoring of children's learning through a wide range of information feedback;

· self-monitoring to enable adaptation and improvisation, depending on the cues and responses received from children, drawing from an extensive pedagogical repertoire.

In terms of personal/interpersonal knowledge, the following seem especially  important:

· attunement to children's varied responses and how these affect both oneself and other children;

· the types, and continuities, of relationship established;

· judgement of the mood of a class, especially in situations where this is less adult- controlled or more volatile;

· attributes such as confidence to provide security to children, to enable changes of plans in the light of new information and to back one's own judgement;

· enactment of values in practice, given the importance for all, but especially young, children of learning by example and therefore of modelling.

**

John (2000) highlights five aspects of how student teachers demonstrate their level of expertise:  

· problem avoidance;

· interpretation of pupil cues;

· opportunity creation;

· improvisation;

· mood assessment.

**
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